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CHAPTER I 
INTRODUCTION 
A New Approach in Education.--The twentieth century has 
brought about many significant changes in different areas. 
Thanks to the contributions made by the leaders in the field 
of education, several advances have been made in this area. 
Some of these farsighted people saw the need of and they helped 
to bring about necessary improvements in methodology and in 
practice. They paved the way for an approach that was dif-
ferent from the old. No longer, they pointed out, should every 
child be expected to perform as well as, or at the same pace, 
or with the same degree of interest and enthusiasm as another, 
merely because he was sharing the same classroom where little 
or no recognition was being given to individual differences. 
No longer should the emphasis be directed solely on subject 
matter, forg etting the importance of helping the child to de-
velop and to grow mentally, morally, and physically. These 
leaders also drew to the attention of those responsible for 
the education of tomorrow's citizens the great necessity of 
opening up or widening the occupational horizon of a pupil so 
that he would be better able to enter and to succeed in an 
occupation for which he had the interest, ability, and apti-
tude. 
Providing For Individual Differences.-- One of the 
1 
progressive steps alluded to above is pr oviding for the "in-
dividual differences 111 in pupils. Professor Roy 0. Billet of 
Boston University has developed certain basic principles and 
procedures that apply to the organization of subject matter in 
such a way that the teacher's g oals will be stated "in terms of 
a desireable change to be made in the pupil in concep ts or 
skills, and hence in resultant ideals, aptitudes, and a pprecia-
tions."2 By following this me thod o f teaching , known as the 
11unit 11 method of teaching , the t eacher not only instructs in 
subject matter but ha s certain g oals that he wants to develop 
and hopes he will reach. He knows exactly what these goals 
are; he makes a definite statement about them, and he organizes 
a plan whereby they will be developed. 
Better Emphasis on Pupil Behavior.-- In the "unit" method 
of teaching3 greater emphasis is p laced on pupil behavior be-
cause certain life-like problem situations are brought into 
the cla ssroom. Sub ject matter is not the k ing , but use of the 
1 
Roy o. Billett, Provisions for Individual Differences, 
Marking, and Promotion. Bulletin, 1932, National Survey of 
Secondary Education, No. 17, Monograph No. 13. United States 
Government Printing Office, Washing , 1 933. Part II, 
p. 227-309. 
2 
3 
Roy 0. Billett, The Fundamentals of Sec ondary School Teach-
ing , Houghton Mifflin Company, Boston, 1 940. 
Ibid., p. 41 
2 
subject matter does wear the crown. When a teacher applies the 
basic principles and procedures referred to above, he is en-
couraging the pupils to eng age in learning activities by activ~ 
ly participating in thern. The teacher has planned and organiz-
ed his work, as the author has attempted to do here, to pro-
vide "not only for the basic resemblances and common needs of 
all pupils enrolled, but also for the individual differences 
in aptitudes, abilities, interests, aims, and hence nee ds "l of 
his pupils. 
Purpose of This Paper. -- The teaching of Shakespeare's 
plays is one of the topical areas prescribed in the cou rse of 
study for the Eng lish Department of the Milford (Massachusetts) 
Hi gh School, as it is in most secondary schools. For a long 
time the writer was of the opinion that the teaching of this 
topical area in his high school classes could be improved upon 
and made more alive if he applied the basic principles and 
teaching procedures advocated by Professor Billett in his 
course in the Unit Method at Boston University and in his book 
Funda mentals of Secondary Teaching2 to the unit org anization 
of t he topic Th e Tragedy of Macbeth by Shakespeare. He felt 
that the traditional method of "Read as far as scene 3, Act rv n 
would not result in bring ing about a desirable change in the 
1 
· Roy 0. Billett: The Fundamentals of Secondary-School Teaching 
Houghton-Mifflin Company, Boston, 1940 
2 
Op. Cit. 
3 
pupils' ~ ideals, attitudes, and apprec iations so effectively as 
would be the case under the new approach. He wanted to try the 
new to improve upon the old. He was never sorry that he did, 
and he believes that his hundreds of students were never sorry 
either. 
The Problem.-- To the best of his ability, the author has 
endeavored to apply to the unit organization and classroom pre-
sentation of a unit in the study of MACBETH the basic princi-
ples and procedures developed by Professor Roy 0. Billet of 
Boston University in his book entitled Fundamentals of 
Secondary-School Teaching1 and in his course "The Unit Method. 11 2 
The unit was prepared for presentat ion to a class of students 
in twelfth-grade Enelish. 
Explanation of Some Terms 
In order to follow along fully with the meaning and pur-
pose of this paper, an understanding of the terms used is very 
necessary. They are explained here for the benefit of the 
reader. 
The Unit.-- The term "unit" as used in this paper is a 
verbal representation in two or t h ree complete declarative 
sentences of "the teacher's g oal, stated in terms of a desirable 
change to be made in the pupil in concept or sk ill, and hence ir. 
1 Roy 0. Billett: The Fundamentals of Secondary-School •reachina 
Houghton-Mifflin Company, Boston, 19~-0 
2 Offered at Boston University, School of Education. 
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resultant ideal, attitude, or apprecliation." 1 This statement 
is for the teacher's use only and is never transmitted to the 
pupils in written form. 
The Delimitation2 of the Unit.-- In order to "set the 
boundaries" of the unit, it is "delimited"; that is, there is 
a listing of items, somewhat logically arranged, written in 
complete declarative sentences, and stating "the lesser learn-
ing products which are components of the unit and which are to 
be made the direct object of instruction in a g iven class of a 
g iven grade level in a given situation within a given time 
allotment."2 These statements are for the teacher's use only 
and are never transmitted in written form to the child. 
Incidental and Indirect Learning Products3. -- Following 
his participation in the classroom activities during the pre-
sentation of the unit, the pupil will experience some changes--
even though not the direct object of instruction--in concept s, 
skills, attitudes, abilities, and appreciations. The incidental 
and indirect learning products are not made known to the pupils. 
The Unit Assignment4.-- The general plan of activities in 
which the teacher and pupils participate is called the "unit 
assignment". It is a list of activities or pro~lem situations 
carefully developed by the teacher before the beginning of the 
teaching-learning cycle. As Billett points out, "It should be 
1 Billett, op. cit., p. 505 3 Ibid. , p • 506 
2 Ibid., p. 504 L,_ Ibid.' p. 506 
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understood that part of every unit assig nment be left to 
develop as the teaching-learning cycle proce e ds. The g eneral 
plan prepared in advance leaves the teacher free to capitalize 
on related current events by incorporating them in the unit 
assig nn1ent, and to modify the assignment for each pupil as need 
arises. 111 The unit assignment consists of problematic situa-
tions that present a challeng e to the pupils by way of ques-
tions, standards to be achieved, and tasks to be performed. 
The Study-and-Activity Guide 2 .-- This guide is a prepared 
list of thought-provoking questions, suggested activities for 
individuals and g~oups, and of problem-solving activities and 
experiences. Included also is a list of reference books for 
use by the pupils. The study-and-activity guide is prepared by 
the teacher, duplicated, and presented to each pupil. 
The Core Activities3.-- The list of activities that app ear 
in the study-and-activity guide in which all pupils will eng a g e 
then1selves at some time in one way or another is referred to as 
"the core activities 11 • The activities will not, however, be 
performed in one-two-th ree order by the pupils. The choice of 
t h e what, when, where, and how is up to the pu p il himse~f. 
Th e Optional-Related Activities4. __ The pu p ils select the 
particular one or many activities in which they wish to engag e 
on a voluntary basis. These activities, as the compound adjec-
tive indicates, are closely connected and are eng aged in volun-
tarily. 
1 3 Ibid., p. 507 
4 Ibid., • 507 
Billet, op. cit., p. 507 
2 
Ibid., p. 507 
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The Pooling -and Sharing -of-Experience Phase1 .-- When the 
core and the optional-related activities have been eng aged in 
by the pupils, there is a pooling and sharing of experiences. 
The pupils are more or less "on stag e 11 during this phase of 
the learning cycle, showing the achievements they have made 
during the two activity periods referred to above, in which they 
actively participated. Th rough a series of eLhibits, demon-
strations, and rep orts, that the pupil and teacher planned to-
gether, the pupils share their expe rience with the other mem-
bers of the class. In this way one pupil helps the other under 
the guidance of the teach er. 
Educative Growth2. __ As the unit p rogresses, an attemp t is 
made on the part of the teach er to measure the educative growth 
of the pupils . This may be done i n several ways: by question-
ing the students, by noticing t heir work and the way they g o 
about doing it, and by written papers. After completing the 
core activities, the pupils are required to show in a written 
summary that there has been some educative growth as a result 
of working on the unit. By means of t h e summary, and a daily 
log that he keeps, the teacher is in a g ood position to deter-
mine whether the pupils have measured up to the g oal that the 
teacher set. An objective test made by the teacher and a :dmin-
istered when the pooling -and-sharing -of experiences phase is 
1 Billett, op. cit., p. 508 
2 Ibid. , p • 612 
7 ' 
over, is another way whereby the teacher can determine whether 
each pupil measures up to the achievement expected. The 
teacher may thus compare the growth of one pupil with another. 
Time Element.-- It is not advisable, and in mose cases, 
it is impossible, to set a definite time limit to complete the 
unit. It is advisable, possible and necessary to set a tenta-
tive time limit of the approximate number of weeks (usually 
three or four), periods (about fifteen or twenty), and minutes 
(usually forty-five per day) that will be spent in the study 
of the unit. The tentative time limit appears in the section 
that follows the inci dental learning products and is not made 
known to the pupils. 
The Town, the School, the Room, the Pupils 
Be fore the unit was v~itten, the author kept in mind the 
fact that he was writing it for classroom presentation in a 
particular high school, in a certain town, in an assig ned 
classroom. He also made a survey of the backgrounds, abilities, 
aptitudes, mental and chronolog ical ages, intelligent quotients, 
reading comprehension scores, previous marks in English, and 
the vocational plans or ambitions of the students. These data 
are included here either in paragraph or in table form. 
The following information is condensed from a pamphlet 
issued by the Milford Chamber of Commerce in 1949 . 
The Town.-- Milford, Massachusetts, was 
first settled in 1662 and was originally 
a part of Mendon. It was incorporated 
in 1780. In 1795 it was considered to 
8 
be the center for the manufacturing of 
boots and shoes. For many years it had 
three active granite quarries and was 
famous for its pinkish-gray granit~, 
such as that used in the construction 
of the Boston Public Library, the Cor-
coran Art Gallery in Washing ton, and 
the Grand Central and Pennsylvania Sta-
tions in New York •••• Milford is situa-
ted in the southeastern part of 
Worcester, thirty-two miles southeast 
of Boston, eighteen southeast of Wor-
cester, sixteen south of Marlboro, 
twelve southwest of Framingham, and 
thirty-two north of Providence, R. I. 
It is the headwaters of the Charles 
River. In 1945, according to the 
State Census report, it h ad a popula-
tion of 15,801, a trading p opulation 
of about 40,000. The predominating 
nationalities in the town are Italian, 
Irish, Eng lish descent. The number 
of Armenian descent is rapidly increas-
ing ) .•• There are 7937 registered 
voters in the town ••• Although there 
are about thirty-two industries in 
Mildord that manufacture products on a 
large or small scale, there are two 
principal ones;' rubber and shoe manu-
facturing. Milford is t h e labor bed-
room for Hopedale, a town one mile away 
and the home of the Draper Corporation, 
the lar8est loom manufacturing plant in 
the world. Milford has g ood labor con-
ditions, and the labor market is good •• 
It is the shopping center for fourteen 
nearby towns because it has over 300 re-
tail stores ••• in the town, as of the 
latest count, there are twenty-two 
lawyers, fourteen physicians, fourteen 
dentists, five optometrists, and ninety-
eight school teachers (public and paro-
chial). There are fourte en schools, 
including one public high school and one 
parochial hig h school. The total com-
bined enrollment in the public and paro-
chial schools as of 19L~9 was 2890. The 
value of school property is $1,080,000. 
There are twelve churches in the town and 
more than seventy fraternal societies, 
clubs, and associations. 
9 
The School.-- Milford Hiah School is 101 years old. It 
is a three-story granite building and consists of the Hold" 
building and the annex. It had a total enrollment in Septem-
ber, 1950, of 463 pupils. A recent three-year follow-up 
study of the graduates as conducted by the Guidance Department 
at the school reveals the following interesting infonnation: 
Table 1. Follow-up Report on Gra duates of Milford High 
School Over a Three-year Period 
Classes 
Graduates 1948 19Li-9 1950 
( 1) ( 2 ) ( 3) 0-~- ) 
l. Number of pup ils in the 
class . ................... 120 113 105 
2. Number of pup ils further-
ing their education be-
yond high scl1ool .. ........ 32.5% 33.6% 42.3% 
l: Number employed ...••.••••• 33.3% 47. 8% 37. 5% Number offeri~ miscel -
laneous data a ••••••••••• 34.2% 18.6% 20.2% 
§/Such as in Armed Forces, at home, married, or unemp loyed. 
10 
----~----------------------............. ..... 
There are three curricula offered at the school: colleg e 
preparatory, commercial, and general. The last two have the 
heaviest enrollment. Although there is a need for, and recom-
mendations have been strongly made for, courses in vocational 
arts and domestic science, none are offered at the school, de-
spite the need for them and the number of drop-out s . It is the 
understanding of the writer that "in due time 11 the condition 
will be corrected. He hopes tha t will be soon. 
The Room.-- On the first floor of the school is a larg e 
pleasant corner room that measures t wenty-two feet by thirty -
t wo feet. There are eight larg e windows, fo~r on each side, 
that g ive ample and we.ll-direc ted light on clear days, better 
t h an on dull day s wh en the not-too-g ood artificial lighting is 
called u p on. On the front and side walls of the room there 
are thirty-five linear feet of blackboards, four feet in 
height. These are esp ecially advantag eous because they g ive 
needed a nd valuable board space--so essential in most ' class-
rooms. Th ere are forty-two desks and chairs that are attach ed 
to the floor. The fact that they are stationary made certain 
phases of the unit rather upsetting because there wasn't the 
same de gree of informality and e a se of movement that might 
oth erwise have been the case. The situation did not present 
a drawback, however, nor a handicap. The regular teacher's 
desk was purposely removed to make way for a rectangular 
mission library table, that h ad two book -t'roughs on either 
side, where some of the reference book s were k e p t. The chang e 
11 
=-·= ========~================~~.~=·------
helped to make the room more liveable. Various groups could be 
accommodated around the table, either to consult the reference 
books or to hold group conferences. There was a large diction-
ary and stand, and a small filing cabinet nearby. In addition, 
a large, flat, rectangular, wooden storage file was inherited. 
This had been used for the cuts that had appeared from time to 
time in the school's yearbook. It was put into use to house 
papers and other necessary materials . It .had twenty small 
drawers that were thirty-six inches long but only four inches 
deep. It also had four deep and useful drawers, that were 
sixteen inches deep and were suitable for holding the work of 
the pupils, each of whom had his own manilla folder. There are 
two closets in the room. In one of them were kept the tests 
and other illustrative materials that the teacher needed to 
use as the unit progressed. All necessary materials were 
ready for use when the unit commenced. In the other closet 
the pupils were allowed to keep any of their own work that 
they did not care to remove from the room, or any work that 
they did not wish to have disturbed before it was f inished . 
Twelve movable arm chairs were brought in so that some pupils 
could group themselves with others when the occasion presented 
itself. A bulletin board and a four-shelf book case were added. 
Although the room was a large and pleasant one, the changes 
and additions that are mentioned above had to be made in order 
to assure the beneficial progress of the unit, and also, in 
order to set the stage for an approach to teaching that was 
different from what the pupils had been accustomed. 
12 
13 
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The aim was to create an atmosphere of informality that would 
g ive, as much as possible, one that was different from that of 
a regular classroom. 
The Pupil s.- - In the laboratory t here were twenty-five 
pupils, ranging in a g e from sixteen through eighteen years. 
There were eleven g irls and fourteen boys. The class met 
dai ly during the third period of the school day , from 10:10 to 
10:50. For the most part the pupils were in the college-
preparatory curriculum. The breakdown was as follows: Colleg e 
Preparatory : 8 g irls; 7 boys; Comn1ercial: 2 g irls; General: 
8 boys. 
The parents of most of the children were economically com-
fortable and respected members of the town. Eighteen of them 
worked either as tradesmen or as laborers. Three of them were 
in non-professional or semi-professional work. One owned and 
operated his own business, and three were clerical workers. 
For their out-of-school interests the pupi ls offered the movies, 
radio, sports, reading , music, collecting various items, and 
"making thing s" as being their chief out-of-school interests. 
Their vocational aim was as follows: 
Secretary 3 Dental Hygienist 1 Teacher 1 
Forest Ranger 1 Policeman l Nurse l 
Air Hostess 2 Aviator 1 Baker 1 
Electric ian 3 Dress Designer l Lawyer l 
Architect 1 Druggist 1 Doctor 1 
Eng ineer 2 Journalist 1 Mechanic 1 
Undec ided l 
---·-
--==--
----~------------------------......... .... 
Table 2: ~.1ark s Previously Received by the Students 
in Their Eng lish Classes 
Students According 
to I. Q . Scores 
( 1) 
127 •.•.•.•• 
121 . ...... . 
12 0 . ...... . 
118 . ...... . 
114 ...•...• 
111 . ...... . 
108 . ...... . 
108 . ...... . 
106 . ...... . 
1 0 7 . ...... . 
103 . ...... . 
10 3 . ...... . 
102 . ...... . 
102 . ...... . 
101 . ...... . 
1 0 0 . ...... . 
99 . ...... . 
99 . ...... . 
98 . ...... . 
98 . ...... . 
96 • ....... 
96 . ...... . 96 . ...... . 
93 . ...... . 
8 7 . ...... . 
s 
{ 2) 
90 
70 
70 
70 
75 
So 
75 
75 
75 
75 
90 
75 
75 
70 
6o 
75 
75 
75 
60 
Grade Level 
9 
(3) 
S5 70 
95 
so 
75 
65 
so 
S5 
So 
75 So 
70 
90 
75 
75 
70 
70 
70 
70 
70 
65 
10 
( ~- ) 
90 
so 
so 
60 
S5 
90 
70 
So 
So 
75 
95 So 
70 
so 
70 
75 
75 
70 
60 
11 
So 
so 
75 S5 
90 
90 
85 
75 
so 
90 
70 
75 
75 
65 
70 
70 
75 
70 
From the tables, it can be seen that the class was some-
what above the run-of-the mill. There were six pupils whose 
reading weaknesses had to be taken into account. There was 
no great discrepancy in the mark s previou sly received in 
En glish by the pu p ils. 
----~------------------------............. 
Table 3. Intelligence Quotients, Including Verbal 
and Non-Verbal Scores on California Mental 
Maturity (Short Form) Test 
I. Q .• Scores 
Students Non- Verbal Verbal Total 
( 1) ( 2 ) ( 3 ) (L~ ) 
1 . . . . . . . . . . . . . 1~2 125 127 
2 . . . . . . . . . . . . . 1 ~1 113 121 
4 . . . . . . . . . . . . . 113 122 120 . . . . . . . . . . . . . 119 118 118 
5 . . . . . . . . . . . . . 123 111 114 
6 . . . . . . . . . . . . . 120 108 111 
7 . . . . . . . . . . . . . 81 118 108 
8 . . . . . . . . . . . . . 125 102 108 
9 ..... ........ 12L~ 10~ 107 
10 ............. 113 104 106 
11 . . . . . . . . . . . . . 1 23 99 103 
12 . . . . . . . . . . . . . 96 103 103 
i4 . . . . . . . . . . . . . so 111 102 . . . . . . . . . . . . . 123 97 102 
15 . . . . . . . . . . . . . 103 100 101 
16 . . . . . . . . . . . . . so 107 100 
17 . . . . . . . . . . . . . 86 102 99 
18 . . . . . . . . . . . . . 88 102 99 
19 . . . . . . . . . . . . . 107 97 99 
20 . . . . . . . . . . . . . 89 99 98 
21 . . . . . . . . . . . . . 84 102 98 
22 . . . . . . . . . . . . . 87 99 96 
~~ . . . . . . . . . . . . . 91 97 96 ............. 92 92 93 
25 . . . . . . . . . . . . . 88 8 7 8 7 
The hig hest I. Q. was 132. 'rhe lowest was 88. The 
median wa s 96. The averag e chronolog ical ag e was 16.4. 
15 
16 
Table 4. Chronological and Mental Ages of the Students 
Chronolog ical Age Number of Number of 
Students Mental Ag e Students 
( 1) ( 2) ( 3) (4) 
18 Years 20 Years 
7 to 12 months •.•• 0 7 to 12 months •.• 0 
1 to 6 months ••.• 1 1 to 6 months ••• 1 
17 Years 19 Years 
7 to 12 months •.•• 3 7 to 12 months •.• 0 
1 to 6 months •••• 5 1 to 6 months •. . 1 
16 Years 1 8 Years 
7 to 12 months •••• 6 7 to 12 months •.. 2 
1 to 6 months •••• 10 l to 6 months ..• 0 
l.7 Years 
7 to 12 months •.• l 
l to 6 months •.• 2 
16 Years 
7 to 12 months •.• 0 
l to 6 months •.. 7 
15 Years 
7 to 12 months •.• 3 
1 to 6 months ••• 6 
l~ Years 
7 to 12 months •.• 0 
1 to 6 months •.• 2 
The above table shovv s quite clearly that there was a two-
year difference between the chronoloe; ical and the mental a g es 
of the students. 
As the result of administering a Reading Compreh ension test 
(Co operative Form T Lower Level), it became evident that a 
simplified text shoul d be used. Provision was made to do so. 
~ As may be seen from Table 4, the data secured showed t h e need 
of providing for individual differences. 
~ 
Table 5. Reading Comprehension Scores as Based on 
Three Factors 
SCORES 
Students Vocabulary Speed Level 
( l ) ( 2 ) (3) (4 ) 
l . .... ....... 90 98 89 
2 . . . • . . . . . . . . 91 74 73 
~ ............ 66 71 92 
............ 60 67 -92 
5 . . . ......... 85 77 56 
6 . ........... 75 77 60 
7 . ...•....... 53 59 92 
8 •••••••••••• 63 7Ll- 66 
·9 •••••••••••• 78 59 60 
10 . ........... 60 71 6o 
11 . ........... 60 62 5o 
12 . ........... 60 59 60 
1~ ••••.••.•••• 49 ~4 55 l ............ 66 50 
1.5 . ........... 75 ~-3 60 
16 . ........... 60 52 37 
17 . ........... 13 62 66 
18 . ........... 16 46 66 
19 . ........... 39 l~ eg 20 . ........... 39 
2 1 . ........... !-t.2 19 37 
22 ••.••••••••• 2h 22 32 
2_;3 ....••....•. 49 13 27 
2 1. ~- • ••••••••••• 21~- 26 22 
2 5 . ........... 3 9 22 
Total 
( 5) 
96 
82 
80 
77 
7L~ 
71 
71 
68 
66 
66 
57 
57 
53 
53 
57 
49 
49 
4o 
4o 
37 
29 
25 
25 
22 
9 
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Two weaknesses had to be considered before the unit was 
commenced. There was no remedial reading teacher in the system. 
Many of the pupils found Shakespeare's works difficult for 
them to understand. For those two reasons the writer searched 
until he found a very helpful solution: an interlinear edition 
of the play, Shakespeare's MACBETH, edited by Taylor and Smith 
and published in 1936 by Ginn and Company. This was a valuable 
and beneficial text, and it helped to solve the difficulty. 
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CHAPTER II 
'ri-IE TRAGEDY OF MACBETH By WILLIAM SHAKESPEARE 
General statement of the unit.-- Shakespeare's Tragedy 
of Macbeth is one of the world's great dramas. Though written 
between 1605-1606, the play has a definite and permanent value 
because it contains some very important lessons that prove how 
a g ood man may be led astray by a combination of circumstances 
and events. It represents a conflict between persons and 
forces. It appeals powerfully to both actors and audiences 
because of its vigorous style, rapid action, compact and ef-
fective structure, stag e effects, and remarkable delineation 
of character. 
Delimitation of the Unit 
1. The Tragedy of Macbeth is worthy to be classed among 
the best products of Shakespeare's mature genius. 
2. The first scene of the play suggests the conflict in · 
the tragedy between light and darkness. It sets the stage for 
the drama. 
J. It is debatable whether the witches represent the evil 
that is already in Macbeth's mind or whether they put the evil 
in his mind. 
4. Shakesp eare reveals Macbeth's character in Macbeth's 
talk with Banquo and Lady Macbeth. 
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5. The storm and the witches contribute to the effect of 
the trag edy. 
6. Throughout the play our interests lie mainly in the 
revalation of character and in the unfolding of the plot. 
7. Th e plot structure of the play remark ably follows the 
Shak esp eare triang le, as follows: 
Rising Action 
Act I 
Act II 
The Weird Sisters (Introduction) 
The Murder of Duncan 
Possession of the Crown 
Descending Action 
Act III Escape of Fleance 
Arousing of .Macduff 
Act IV 
Act V 
Retreat to Dunsinane 
Death , (Denouement) 
8 . The compact and effective dramatic structure of Macbeth 
is impressively revealed in the play. 
9. The whole drama is 11 a tempest set to music, 11 and its 
style is "pitched in the same high key as the action. 11 
10. There are several interesting and colorful fi gures of 
sp eech in Macbeth. 
11. Macbeth, like most of Shakespeare's plays, is written 
in blank verse. 
12. The meaning of many words used by Shakespeare was very 
different in many respects from those of today. 
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13. Th ere are many familiar quotations ~~f. q 1 s 11 ) worth 
learning and found to be apropos of persons met and situations 
encountered today. 
14. There are four g reat lessons in the play: 
A. Crime does not pay 
B. Self-retribution is the greatest punishment of 
all. 
C. Too much ambition may be worse than none at all. 
D. The "instruments of darkness" desert us "in times 
of deepest consequence.!! 
15. The themes of Macbeth are ambition and remorse. 
16. Macbeth himself contrasts the rewards of an honorable 
life and the t, ruits of his own crimes. 
17. Character development is a salient feature of Macbeth. 
A. Macbeth's practical nature is the key of 
the whole. 
B. Macbeth is helpless under suspense. 
C. Because of the activity of his imag ination, 
Macbeth is susceptible to supernatural terrors. 
18. Macbeth is colored by the superstitions and violence 
of the Middle Ages. 
19. We become aware of the contrasted characters of Macbeth 
and Lady Macbeth through the successive stages of the tempta-
tion, the deed, and the nemesis. 
20. Macbeth and his wife are two of Shakespeare's out-
standing personalities. 
21. Shakespeare portrays Macbeth and Lady Macbeth as two 
illustrations of one's outer and inner life. 
------~ ~~H=~~============================================================~=====~p========~=== 
22. Some of the passages of the play were not written by 
Shakespeare. 
23. The superstitious belief in witchcraft in Salem, 
Massachusetts, can be somewhat compared to the superstitious 
belief in witches found in Macbeth. 
24. Shakespeare catered to his audience because he wrote 
his plays for money to sup port his family. Th ere are many 
examples to be found in the play. 
25. Certain customs and beliefs of the times are revealed 
in Macbeth. 
26. We are moved to bitter hatred in the case of Lady 
Macbeth and to great sympathy in the case of Duncan. 
27. The moving of the Birnamwood to Dunsinane can be com-
pared to our modern methods of camouflage. 
28. There are "quizlings" today as there were Thanes of 
Cawdor in Macbeth. 
29. We learn a great deal about Shakespeare the man as we 
become acquainted with his characters in his play. 
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Probable Indirect and Incidental Learning Products.--
1. Increased skill in the use of reference and supple-
mentary reading books. 
2. The attitude of working well alone and with others. 
3. A greater ability to visualize the action of a play as 
it appears on the stag e. 
4. An increased skill in reading plays or the awakening 
or developing of a desire to read other plays. 
5. An understanding of the importance of the drama in 
Elizabethan life. 
6. An appreciation of the literary qualities of a p lay. 
7. An understanding of the reason why Shakespeare still 
exerts a great influence on the world. 
8. An appreciation for a well-run system of g overnment, 
free from fear. 
9. An understanding that secret evil thoughts are an 
invitation to the powers of evil. 
10. An appreciation of the fact that over ambition is apt 
to defeat its own purpose . 
Introducing the Unit.-- Have one of the members of the 
class who is in the art class prepare a chart that will be 
large enough to hang in the labor a to1~y in the front of the 
room. This should be placed in such a position that it may 
be easily seen. The following questions are to be written 
or printed on the chart : 
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1. Vfuere and when was Shak espeare born? 
2. Why is he referred to as "the Bard of Avon 11 ? 
3. How many facts about Shalcespeare 1 s life can you 
state? 
4. Was Shakespeare well known, unknown, recognized or 
unrecognized in his day? 
5. What does the word genius mean to 7ou? 
6. With what plays of Shakespeare are you familiar 
either through reading or hearing about them? 
7. Was Shakesp eare known for any other kind of writing ? 
8. ~mat do the following words and terms mean to you: 
' 
tragedy, comic relief, denouement, climax, 
catastrophe, rising action, descending action, 
soliloquy, delineation of character? 
9. Define dra~ and name the four classes into which 
Shakespeare's plays may be devided. 
10. What do you think these words might have in common 
from a geographical point of view? 
Heather, Macbeth, Inverness, Dunsinane? 
Time Element.-- This unit is planned for approximately 
fifteen class periods of forty-five minutes in length. It is 
assumed that the classes will meet daily so as not to upset 
the continuity of the unit. 
CORE ACTIVITIES FOR THE UNIT 
On Shakesneare 1 s Tragedy of Macbeth 
Introductory Activities.-- Before you begin the actual 
study of this play, you should review the following topics. 
Write a short su~ary of each of them or else list the high-
lights of each in the notebook that has been given to you. 
Consult the Table of Contents in either of the following text-
books for information on the topics that are assigned: 
Shakespeare's Macbeth (Interlinear Edition) 
by Taylor and Smith, editors 
Ginn and Company, Boston, 1936 
or 
The New Hudson Shakespeare 
by Hudson, Henry Norman 
edited and revised by Black, Ebenezer C. 
Ginn and Company, Boston, 1935 
Be ready to g ive an oral topic on any one of them. 
1. Elizabethan Drama and Elizabethan Life. 
You should look for such points or highlights as: 
life on the sea, military life on land, court life, 
country life and nature, the supernatural, religion, 
education, city life, the drama reflecting Eliza-
bethan life. 
2. The Elizabethan n~eatre. 
You should look for such points or highlights as: 
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interest in plays, names of early theatres 
(The Theatre, The Curtain, The Globe, etc.,) 
the stag e, scenery, acting parts. 
3. Th e Play Macbeth 
You should look for such points or highlights as: 
the first-night performance of Macbeth, Shakes-
peare's catering to King James, the two types of 
audiences and the features of Macbeth that appeal 
to them, the leading characters of the play, the 
role of the three witches. 
4. Macbeth of History, Macbeth of Drama 
You should look for such points or highlights as 
follows: historical references to Macbeth, the 
date of performance of Macbeth. 
5. The Meter in the Play. 
6. Differences in meanings of words in Shakespeare's 
Time as Compared to Today. 
Here are a few that differ considerably in meaning: 
against, argument, conceit, continent, cousin, 
dear, fell, go to, habit, head, ill, kind, mortal, 
naught, office, respect, skill, tell, toys, unkind, 
virtue, wit, with. 
YOUR ATTEl~ ION PLEASE.-- 1. Because you will undoubtedly 
experience some difficulty in understanding the lines of 
Macbeth, the teacher will do much of the first reading for 
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the first three days in class, explaining obscure or diffi-
cult passag es and reading with expression to let you know 
that Macbeth was really meant to be produced on the stag e and 
not read in a classroom. 
2. Some of the questions are thought-provoking ones 
only and do not require a written answer. Be sure to dis-
tinquish between those that do require a written answer and 
those that do not. Answer in your notebook those that do. 
Read each activity carefully, several times if necessary 
before you ask any questions about it. 1Jl hen you do answer 
a question in writing , use comp lete sentences unless you read 
otherwise. It is not necessary to do all of the work in this 
room. You may do some of it in your study room or at your 
own home. 
Pupils' References. 
1. The New Hudson Shakespeare -:~ 
(The Tragedy of Macbeth) 
Introduction by Hudson, Henry N. 
Edited by Black, E. Charlton 
Ginn and Company, Boston, 1935 
-::-(For pupils with no reading or comprehension difficulty) 
2. Shakespeare 1 s MACBETH-lH~ 
(Interlinear Edition) 
by Taylor, G. C. and Smith, Reed 
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Ginn and Company, Boston, 1936 
(For pupils with a reading difficulty or who just "don't 
seem to understand") • 
ACT I, Scene l. 
1. How are the witches introduced? Is the method an 
effective one? Prove. 
2. Th e key-note of t h e drama is struck in this scene. 
What do you think it is? 
3. This brief scene signifies an impending struggle in 
which Macbeth is involved. Can you find this refer-
ence? 
4. Supp ly the four facts that you learned in this brief 
s c ene. Write your answer. 
5. Reproduce in your own words the purpose of t h is 
scene. Write your answer. 
AC T I, Scene 2. 
1. How is your interest in Macbeth deepened in this 
scene ? 
2. Comment on his personal courag e and military p rowess. 
3. What is the attitude of King Duncan? 
4. Compare the Thane of Cawdor to a "quizling " of today. 
5. Show how Duncan's g ift "prick s t h e side 11 of his 
intent. 
6. What is the meaning of Macbeth's first words? 
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7. How is Banquo "lesser than Macbeth-- but greater"? 
8. Memorize the lines "And often times to win us to our 
harm- - - - - -To betray us in deepest consequence." 
In your notebook write at least three situa-
tions that you recall to which these lines 
point with significance in your own life or 
that of another. 
9. VVha t is Banquo' s warning to Macbeth? 
10. Comment on the line "Time and the hour - - - - -. 
ACT I, Scenes 3 and 4. 
" 
1. What is the significance of Macbeth's first words? 
2. In your notebook show how the action of the play 
starts to rise here. 
3. Comment on the "supernatural soliciting ". 
4. Study and explain Duncan's words, "There's no art 
to find the mind's construction in the face." 
Apply this thought to the visit of the Jap anese 
diplomats to this country just before Pearl Harbor 
in World War II. Apply them to another situation 
of your own making. Write in your notebook. 
5. What important announcement to the group is made by 
Duncan? How does Macbeth receive this? 
6. Does Duncan suspect Macbeth? Prove your answer by 
quoting lines. 
7. Scene I is called "The Temptation Scene". Why? 
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8. \!\That line of action is prepared for Macbeth in 
Scene IV? 
9. vTI1at is tragic irony? Give an example in reference 
to Duncan. 
AC T I, Scenes 5 and 6. 
1. What does Lady Macbeth mean by a chance "to catch 
the nearest way"? 
2. Does Lady Macbeth g ive you the idea that she really 
knows her husband? Prove. 
3. Why should Lady Macbeth want to be unsexed? 
4. Define hypocrite. Prove that Lady Macbeth was a 
hypocrite when she said: 
"Be like the innocent flower, 
But the serpent under it." 
5. Note the contrasts in character here between husband 
and wife. Compare Macbeth's views on the murder 
plan to those of Lady Macbeth. 
6. Vfuat does Lady Ma cbeth mean by comparing her husband 
to 11 the cat in the adag e"? 
7. Find the four reasons Macbeth had for not wanting to 
kill Duncan. Which one seemed to be strong est? 
Why? 
8. Did he have a chang e of heart? 
9. Show how there is a predominance of dramatic irony 
in scene 6. Notebook. 
ACT I, Scene 7. 
1. With what arguments does Mac beth convince himself 
that he should not kill Duncan? 
2. How does Lady ·Macbeth g oad her husband into murder-
ing Duncan? 
J. Comment on Macbe th's being called a coward by h is 
wife. How did this affect him? 
ACT II, Scene 1. 
1. Does Shakespeare succeed in filling you with a feel-
ing of ogitation and dread in this scene? 
2. How does Banquo's anxiety express itself here? 
J. Explain the conversation between Macbeth and Banquo. 
Put it in your own wor d s in your notebook. 
4. Is Macbeth a nervous, imag inative man? \!ifhat proof 
can you offer? 
5. Th e "dagger speech" is considered a very famous one. 
Memorize it if you care to, and report to the 
teacher when you have it ready for oral p resenta-
tion. 1Nha t does it reveal to you about Macbeth? 
AC T II, Sc ene 2. 
1. What does Lady Macbeth's soliloquy point out to you 
about her ch aracter? 
2. Do you believe that her self-control comes from a 
will that is bent and determined to help her hus-
band or from her heartlessness? Be prepared to 
g ive sound written reasons for your ans wer. 
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3. What touch of womanly tenderness does Lady Macbeth 
show here? 
4. Read a gain the pas s a g e on "Sleep". Which metaphor 
concerning sleep appeals to you the most? What 
picture does it seem to arouse? 
ACT II, Scene 3. 
1. This scene offers "dramatic relief" to the audience 
after the murder. How is t h is done? 
2. In this scene Macbeth and h is wife are afforded time 
to prepare for the discovery of the muPder. What 
does t h is tell you about Shak espeape 1 s k nowl e dg e of 
the theatre? 
3. Why does Macbeth murder the grooms? 
L~. By so doing , he ruins La dy Macbeth 1 s orig inal plans. 
How? Is her faint real or imag inary? 
5. Why did the King 's son run away? What do you think 
you would have done in a case like this? 
ACT II, Scene 4. 
1. What effect does this scene seem to convey to the 
audience? 
2. \~at is the feeling of the Scottish people about the 
flieht of Malcolm and Donalbain? 
3. Where has Macbeth g one? Why? 
AC T III, Scene 1. 
1. Notice that in the opening lines, Banquo sp eak s alone. 
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By so doing , he is speaking in a soliloquy. What does 
this word mean? 
2. \Nhat does this soliloquy reveal to you? Would Mac-
beth receive it well? Why or why not? 
3. Look up the meaning of the words posterity, verities, 
twain, parricide. Apply them to the situation en-
c ountered in this scene. 
4. What two qualities does Macbeth fear in Banquo? 
5. In your own words, write a paraphrase to lines 60-68. 
("Upon my head- - -. 11 ) 
6. Do the same for lines 90-107 ( 11Ay in the cata-
logue --- -. 11 ) 
7. What are the three subtle questions that Macbeth 
asked Banquo so as to lay the groundwork of the 
murder? 
8. How does Macbeth play upon the murderers to kill 
Banquo? 
9. Why does Macbeth really fear Banquo? 
10. What precaution does he carefully plan with respect 
to Fleance? 
ACT III, Scene 2. 
1. You will find in this scene that Macbeth is not con-
tent with his possession of the throne. Write these 
lines. 
2. Quote lines to show that Lady Macbeth is not content. 
3. Does Macbeth take her into his full confidence about 
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the "deed of dreadful note"? Explain why he does 
or does not. ~mat does this show to you? 
ACT III, Scene 3. 
1. In this scene the climax, crisis, or turning point 
takes place. Look up the word crisis. Be on the 
lookout for the crisis in this act. 
2. Show in writing how Macbeth's fortunes now start to 
turn. 
3. Do you believe that Macbeth is or is not the third 
murderer? Offer proof for your opinion. 
ACT III, Scene 4. 
1. If you were a director of plays, this scene would ap-
peal to you. Why? How would you set it up? 
2. Why does Macbet:H:n start so when he is told that 
Fleance has escaped? 
3. Show that the apparation of the murdered Banquo be-
comes "the handwriting on the wall". 
4. Why does Macbeth plan to g o "tomorrow - - - to the 
weird sisters." 
5. What is significant about the absence of Macduff from 
the banquet? 
6. Write sentences using or paraphrasing the following 
words and phrases: the worm that's fled, from thence 
the sause, a strange infirmity, marry, monstrous, 
delinquent, thralls. 
7. This scene contains a famous toast. Can you find it? 
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ACT III, Scenes 5 and 6. 
1. Show how the tables are turning here by referring to 
Macbeth's first meeting with the witches when he 
profited by their patronage, and now how they, Qnder 
Hecate, contrive his ruin. 
2. What is the purpose of Scene 6 with respect to the 
time element of the play? Does it bridge an inter-
val of time? 
3. How is Scotland faring under Macbeth? What is the 
attitude Qf the people? 
4. Why has Macduff gone to England'? 
ACT IV, Scene 1. 
1. What are the prophecies and warnings that the witches 
give to Macbeth? 
2. Use these words in sentences that refer to this scene: 
lion-mettled, impress, bodements. 
3. Why does Banquo smile in this scene? 
4. Show how the suggestions and ambiguous oracles of the 
Witches, first soothe Macbeth and then irritate him. 
5. Vfuat savegry does he now plan? 
ACT IV, Scene 2. 
1. How does this scene convey dramatic relief to you? 
2. It is said that the murder in this scene becomes 
"the exciting cause of the dramatic catastrophe". 
Show how this is so. 
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ACT IV, Scene 3_. 
1. This long, rather boring, scene is called "The Testing 
of' Macduff'." Give reasons to support this statement. 
2. In this scene there is proof' that Macbeth is catering 
to his audience. Can you find the proof'. 
3. Define the word pun. Find one here. 
ACT V, Scene 1. 
1. This is the famous Sleep-Walking Scene. 
2. How does Shakespeare create an atmosphere of secrecy, 
disquiet and apprehension here? 
3. Vfuy do you thiQ~ the doctor has joined the g entle-
woman? 
L~. How does Lady Macbeth appeal> to them both? 
5. Why does she continually rub her hands? 
6. Wnat are her first words? 
7. What terrible scenes does she recall in her sleep? 
8. How do the doctor and g entlewoman react? 
9. Paraphrase: 11 More needs she the divine than the physi-
cian. 11 
10. There is a remarkable delineation of character in this 
scene. Contrast the character of Lady Macbeth in this 
scene to the one when she urg es her husband to kill 
the king. 
11. Why do you suppose that Lady Macbeth carried a light 
that was always by her side? 
-- --
ACT V, Scenes 2 and 3. 
1. What is the time, place and purpose of scene 2? 
2. Show how one of the propheci~s of the Witches came 
true? 
3. Does the "March towards Birnam 11 remind you of the 
witches' trickery? 
4. What is the effect on Macbeth when he is told that his 
wife is ill? 
5. Quote and memorize the lines spoken by Macbeth and 
showing that he is an utterly lonely man, awakening 
in us pity due to a hero of tragedy. 
ACT V, Scenes 4 and 5. 
In t his scene you will see that the llknot is untied.fl 
1. The march of the soldiers through Birnam wood, cover-
ing themselves with branches may be compared to a 
technique of disguise today . \~at is it? 
2. Do you think that Lady Macbeth died a natural death 
or that she committed suicide? Prove your answer. 
Notebook. 
3. There is an excellent s ection in this scene well 
worth memorizing . What is it? Why is it worth 
memorizing ? If you do so, report to the teacher and 
recite it. 
ACT V, Scenes 6 and 7. 
1. What does the prelude to the battle reveal to you? 
2. Why do you suppose that there was inserted in the 
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play t h is battle representation? 
.). What hope still keeps up Macbeth's spirits even 
though he is fi ghting a g ainst desp erate odds? 
ACT V, Scene 8. 
1. Paraphrase: "Play the Roman fool". 
2. Why doesn't Macbeth fi gh t Macduff immediately? 
J. What is the "pearl" referred to in line 56? 
L~. Show how the prophecies of the witches came true. 
5. How did "the instruments of darkness" betray Macbeth 
"in deepest consequence n? 
6. What thought do these line s bring up in your mind? 
7. It has been said that Macbeth " g oes to his doom with 
a speech that ring s of h eroic freedom and satisfies 
the demands of hig h trag e dy". Write your comments 
on this statement. 
8. What lessons from the play come to your mind at t h is 
time? Write them. 
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AUDIO - VISUAL MATERIALS 
Elizabethan Pictures 
The Boston Museum of Fine Arts loans to schools an 
excellent set of pictures that may be borrowed and displayed 
in the room. 
Teach-0-Disc on Macbeth 
Popular Science Publishing Co., Inc. 
Audio-Visual Division 
353 Fourth Avenue 
New York, N. Y. 
The disc has a running time of ten minutes and it drama-
tizes the following scenes from Macbeth: 
Preparation for the Murder 
The Banquet Scene 
The Sleepwalking Scene 
Act I, Scene 7 
Act IV, Scene 3 
Act V, Scene 1 
An excellent integrated classroom aid accompanies the disc 
for the teacher's use. 
Film Strips 
England-Literary Background 
British Information Service 
New York, N. Y. 
(Fee: $2.00 for rental) 
Record 
MACBETH --with Maurice Evans and Judith Anderson 
Columbia Recording Company 
New York, N. Y. 
(There are five records and nine sides -- $5.00 for album) 
Film 
MACBETH 
British Information Service 
New York, New York 
The film shows Act II, Scene 2, the murder 
Scene and Act V, Scene 5, the Sleepwalking 
Scene. It shows the customs of the era, 
increases the dramatic value and reading , 
and g ives a g ood c h aracterization of 
Macbeth and Lady Macbeth . 
OPTIO NA L RELATED ACTIVITIES 
Dramatization 
Note: You are encouraged to put on an orig inal dramati-
zation. Try to throw yourself in character with 
the person whose ~ole you are assuming. Here are 
a few suggestions, but you may want to dramatize 
some others. Feel perfectly free to do so. 
1. Any scene that particularly appeals to you. 
2. In Act I, Scene 7: Macbeth in a soliloquy, concerning 
himself that he should not kill Duncan, and La dy Mac-
beth accusing her husband of cowardice to g oad him on 
to the vicious murder. (Excellent for a g irl). 
3. In Act II, Scenes 1 and 2: The Murder Scene. Ask 
someone in the class to take the part of Lady Macbeth. 
It may be a boy. Why? 
4. In Act III, Scene 4: The Banquet Scene. This scene 
g ives both a g irl and a boy excellent dramatic oppor-
tunity. You may also ask other members of the class 
to take the parts of various lords and ladies just to 
fill in. 
5. Act V, Scene 1: The famous Sleepwalking Scene. Assume 
the part of Lady Macbeth and have other classmates 
play t h e part of a g entlewoman and the physician. 
Note: If you feel that you yourself cannot 
11act 11 , then you may be the stag e d irector 
9r coach, drilling, coaching , and direct lng the cast. 
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Written Work 
l. Write a letter to a friend in Scotland, telling him 
that you have just seen the opening performance of 
I'·tfacbeth. Remember to refer to Eng land of the seven-
teenth century. 
2. Pretend that you have been assigned by a London news-
paper to 11 cover 11 The Murder of Duncan. Write the 
article headlines and all. 
3. You are the drama critic for a leading London news-
paper and have been assigned to write a criticism of 
Macbeth. 
4. Pretend that you are Macduff. Write a letter to your 
wife, explaining why you didn't bid her farewell be-
fore leaving for England. 
5. Write a letter from Malcolm to Donalbain, acquainting 
him with your plans to usurp the throne from Macbeth. 
6. You are a nurse who was assigned to take care of Lady 
Macbeth in her last days. Write up your report, 
listing your observations. 
7. You are a social reporter assigned to the palace. 
Write two or three short articles about life as you 
find it there. 
8. Prepare a radio script telling about the crowning of 
Macbeth at Scone. 
Listings 
1. Make a list of twenty-five Elizabethan words, and show 
the difference in meanings from those of today. 
2. Find the number of times that the word blood appears 
in any two acts. Account for the reason. 
3. Make a list of ten (or more) familiar quotations. Ex-
plain the significance and appropriatness of each. 
4. Make a list of at least fifteen figures of speech. 
Name the fi gure and prove its connection with the text. 
5. List at least five memory passag es and paraphrase three 
of them, one of which will be the Dagger Speech. 
6. List in order of seque~ce the two lines from each ac t 
and scene that advance or identify the plot to most 
advantage. 
7. Make a list of Macbeth 1 s g ood points and bad p oints. 
Do the same thing for Lady Macbeth. And for Banquo. 
8 . Mak e a list of as many puns as you find. 
Written Work 
You may write a paragr~ph of about 150 words on any 
six of the following Q£ you may write a composition 
of about 350 words (more if you wish) on any three. 
1. Macbeth's Folly. 
2. Macbeth's Conscience, His Torturer. 
3. A Contrast Between Lady Macbeth and Macbeth. 
4. Crime Does Not Pay 
5. The Great Lessons of the Play. 
6. A Defense of Lady Macbeth. 
7. Macbeth's Violation of Five of the Ten 
Conm1andments. 
45 
8. The Significance of The Weir d Sisters. 
9 . A Great Lesson of the Play. 
1 0 . Macbeth the Hero -- Macbeth the Tyrant. 
11. The Prodig ious Momemtum of MA CBETH. 
12. "The Wages of Sin Is Death". 
Construction or Art Work 
Construct, draw, or sketch: 
1. Model of a Shake s p earean Thea tre. 
( See sketch in either book) 
2. Any three or more scenes of your own choosing . 
J. Draw a map of the Scotland of the play locating such 
places as: Forres, Colmo's Inch, Inverness, 
Birnam, Dunsinane, Scone, Macduff's castle, Fife 
Cawdor. 
4. Dress a fi gure in an Elizabethan costume for men. 
5. Do the same t h ing for women. 
6 . Make a "sand table" representation any of the great 
scenes from t he play. 
7. You may p repare a program fo r t he t heatre's p erform-
anc e of the play on opening nigh t. 
Diagram 
Draw a diagram to show the dramatic structure of the 
play. 
Introduction 
Rising Action 
Climax 
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Descending Acti on 
Denouement. 
Be sure to outline the main e vent in the play 
that is part of t he dramatic structure. 
Pane l Discussions or Debates (on one or more of the f ollowing : 
1. Lady Macbeth 's fainting was p retended. 
2. Macbeth himself wa s t he third murderer . 
J . Lady Macbeth is "more to be p itied t han censured". 
4. Macduff was a c oward to desert h is wife and family . 
5. The witches represent the evil in Macbeth ' s mind. 
Reading of Plays 
You may report eithe r in oral or written form on one or 
more of t he following plays, showing the comparison or 
the contrast with The Tragedy of Macbeth. You will 
find books containing t hese p lays i n this room. 
"P;mperor J ones 
Haml et 
Othello 
by Eu gene O' Ne il 
by Shakespear e 
by Shal{e speare 
COLLATERAL READING FOR STUDEw~S 
1. Shakesoeare t he Boy , William , J. New York , Harper ' s. 
This book i s re a lly a series of i nteresting 
art i c l es t hat were published in the Youth's 
Companion. They deal with the boyhood of 
Shakesp eare and wil l have a very strong appeal 
both to boys and to g irls. 
---===========================-=-~-=-==~-=-=--~-==-~-=--~-c-=-~-~~~====~t=-=-~-==-=-=-=-= 
3. Emperor Jones, O'Neil, Eu g ene 
This modern play is a very good one for you to 
read after you read Macbeth because some of the 
situations in it strik e a note of similarity to 
those in Macbeth. 
3. Shakespeare Without Tears, Webster, Margaret; New York 
Whittlesley House Publication, 1939. 
You will find this book easy to read and full of 
interesting notes on the Elizabethan stage and 
actors, as well as with comments on individual 
plays, including Macbeth. 
4. Hamlet, edited by Taylor, Georg e C., and Smith, Reed; 
Boston, Ginn and Company, 1936. 
This edition is an interlinear one. It is simpli-
fied, offers several illustrations, and it ai d s 
materially in the complete appreciation and under-
standing of Shakespeare and his age. 
5. Othello, (The New Hudson Shakespeare), edited by 
Black, E. Charlton; Boston: Ginn and Company, 
1935. 
By reading this play, you will become familiar 
with another of Shakespeare's great trag edies. 
EVALUATIVE ACTIVITIES 
In order to determine whether the pupil has profited from 
his experience with the unit, the following evaluative 
activities are suggested. 
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1. Points for Careful Consideration 
The teacher should determine through individual, 
panel, or g roup discussion whether the pupil has a 
g ood understanding of the themes or lessons of the 
play, especially the perfect equality between virtue 
and its reward and betwe e n sin and its punishment. 
The facts that Macbeth has sold "his eternal jewel" 
to the common enemy of mankind and that Lady Macbeth 
loses her mind as a result of a guilty conscience 
should be carefully pointed out. Macduff's triumph 
should be referred to, to show that righteousness 
finally conquers and that in the long run justice 
triumphs too. A short written exercise like the 
following is suggested. 
1. 
2. 
3. 
5. 
6 . 
What was Macbeth's "eternal jewel"? What did 
he do with it? What was the result? 
Why did Lady Macbeth take her own life? 
Offer a proof from the play that justice finally 
comes if we wait lon6 enough. 
How did superstition and sinful ambition "pay 
off" for -- Macbeth? 
How did Lady Macbeth use her intellectual 
powers? How did God react to the use? 
Name five of the Ten Commandments that were 
violated in the play. 
~==~!==~=====~====== 
2. Pupil's g rasp of the unit 
Have the pupil arrange the following quota tions 
in order of sequence. Have him g ive the Time, 
Place, and Purpose of them. 
1. "Present fears are less than horrible 
imag ing s". 
2. "But I am faint- my g ashes cry for help". 
J. "So foul and fair a day I have not seen". 
4. "False face must hide what the false heart 
doth know 11 • 
5. "Sleep, the innocent sleep, Macbeth do th 
murder sleep". 
6. "Look like t h e innocent flower, but be the 
serpent under it. n 
7. nThere 1 s dag g ers in men 1 s smiles". 
8. "Never shak e thy g ory locks at me". 
9 . "Speak then to me who neither beg nor fear 
your favors nor your hate". 
1 0 . 11Wha t man dare I dare". 
11. "Go g et some water and wash this filthy 
witness from your hand". 
12. ''So well thy words become thee as they 
wounds". 
13. "Out! out, brief candle". 
1~- · "Yet do I fear thy nature 
It is too full o' the milk of human kindness.' 
15. "The Thane of Fife had a wife, 
Where is she now?" 
16. "Now, g ood dig estion wait on appetite 
And health on both". 
17. "What, will the line stretch out to the crack 
o' doom? n 
5o 
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OB~ECTIVE TES T ON THE TRAGEDY OF MACBETH 
Note: 
Do not write on this paper. Rec ord your 
answers on the special answer s heet p rovided. 
Be sure t h at you place y ou r a ns·wer next to the 
correct number. 
I Bac k g round 
The p lay is one of Shakespeare's four g reat --~1~----
Shakespeare was born in --~2~ ___ in the year 
and he died year later. The country in which 
the action of the play takes place is The 
character of Banquo was a tribute to the king of 6 
because Banquo was supposed to represent the 7 I S ----l~---
8 In -~9~ ____ there was a popular belief in 
10 at the time the play was produced. 
---=..::.-
Plot 
The opening of the play is very 11 It sets the 
12 of the drama. It also tells us 
----==-=---
13 imp or-
tant points, as follows: _ __::::1~4~-, l S 16 
17 The serg eant and Ross reported to 18 
19 about the _ ___:::::...:_ _ _..:::2;.;;:0 ___ of Macbeth and Banquo . 
Th e k ing 's son was named to be _.:::::.2..=:.1:...-_of _ _.:;2;;;..:2~-, and 
when this happened, 23 knew it was "a step o'er 
which (he) must fall or else o'erleap." He realized 
that he would not become -----=2~4L-__ unless he 
~=====2~6~==~~~I~a~cbet~h~w~a~s~==~2~7~==~==~2~8==~~by 
his wife to --~2~0---- ----~3~0-- --~3~1 ___ • She 32 
the faces of t h e servants wi th --~3.3~ ___ in order to h ave 
them 
---""3=4'---__ o f the __ 3""""'5'---_. The k ing 's sons were 
though t to be the murderers because they --~3~6 ____ _ 
__ 3"'-7..___. Macbeth was afraid of ____ 3~8 ____ b ecause he 
felt that he suspected him. When 
-....-t-3..::..2 __ .-:ha d 4o 
murdered, --~4~l~ __ escaped, and this brough t about the 
__ __;;;t4;.:2 __ ---=4 ... 3 __ of the p lay. The "instruments of 
darkness" told Macbeth that he could feel safe because 
no _ __;;;t44~_born of ---=Lb~S ___ would harm h i m and that he 
"never would vanquished by until 
-----'L._.b7'---_w oul d 
move to Lb8 . Because Lh2 did not appear at the 
banquet, ro 2 became 51 
' 
and he had 52 IS 
23 and 2Lh murdere d . At the end of t h e p lay 
probably Lady Macbeth 22 26 . 
Macbeth was 27 by 58 . The new king of 59 
was 60 . 
II Character 
Select the adjective from the following list that 
best describes the c haracters named below. Some of the 
adjectives may apply to more than one character. 
generous - g ood - brave - honest - merciless -
fiery - ambitious - fraru{ - loya l - patriotic -
humorous - intoxicated - courag eous - loyal -
timid - anxious - evil - deceitful . 
61 Lady Macbeth 62 Siward 6 3 The three 
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64 Macduff 
----
65 Duncan 
----
witches 
66 Malcolm ___ 67 Banquo 68 The p orter 
III Identification 
In the space provided on your answer sheet, write 
the correct letter from column two that correctly identi-
fies the person or place named in the first column. 
Note: THE COLUMNS DO NOT W~TCH . 
Column I 
69. Banquo 
70. Malcolm 
71. Lady Macduff 
72. Thane 
73. Donalbain 
74. Old Man 
75. Porter 
76. Scone 
77. Third Murderer 
78. Hecate 
79. A Serg eant 
So. Cawdor 
81. Edward the Confessor 
82. Dunsinane 
83. S iward 
==-----=--- - ....::=- -----~ 
Column II 
A. Banquo's son 
B. An Eng lish g eneral 
C. A bold masculine wanan 
D. Lets us know first 
that Malcolm is sus -
pected of the murder 
of Duncan 
E. King of England 
F. A Scotch nobleman 
G. Director of the t h ree 
witches 
H. Where Macbeth was 
killed 
I. Gate keeper at Mac-
beth's castle 
J. Macbeth's private 
officer 
K. Killed fighting 
against Macbeth 
L. Young er son of 
Duncan 
M. A Scotch g eneral 
N. Where Macbeth was 
crowned 
0. Duncan's older son 
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Column I 
84. Fleance 
85. Young Siward 
86 . The Doctor 
87. Forres 
88 . Lady Macbeth 
89. Inverness 
90. Fife 
91. Seyton 
IV Multiple Choice 
Column II 
P. Attendant on Lady 
·Macbeth 
Q. Name of Macbeth's 
castle 
R. A kind motherly woman 
S . Duncan's palace 
T. Macduff's home 
U. A title of Scotch 
nobility 
V. A traitor 
W. Not identified 
X. A messenger to the 
king 
After each number in this section, write the letter 
that g ives the correct answer to the statement. 
9 2. After the king was murd~red, Scotland 
A. suspected Banquo 
B. suspected Malcolm 
c. rebelled against Macbeth 
C. took matters calmly . 
93. The witches told Banquo 
A. to be "bold and resolute" 
B. he would be king 
c. his children would be kings 
D. to watch out for Macbeth. 
94. At t h e end of the play 
A. Fleance e s capes 
B. Donalbain rejoins Malc olm 
c. Malcolm is made k ing 
D. Macbeth is sentenced to prison. 
95 . Lady Macbeth urged Macbeth to kill Duncan because: 
A. she was ambitious for h erself 
B. she was ambitious for her husband 
C. she disliked Duncan 
D. she was out of her mind. 
96 . The witches exerted their greatest influence on 
A. Banquo 
B. Macbeth 
C. Malcolm 
D. Donalbain. 
97. Banquo did not report his suspic ions because 
A. he was not absolutely sure 
B. he hop ed to become king himself 
c. he had helped Macbeth to murder Duncan 
D. Macbeth and he were very friendly. 
98 . Lady Macduff was ang ry that her husband deserted her 
because 
A. he sought his own safety above hers 
B. he did not provide for her protection 
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c. he fell in love with another woman 
D. she wanted him to take her to the banquet. 
99. The most cruel murder of all was that of 
100. By 
A. Duncan 
B. Banquo 
c. Lady Macduff and her son 
D. Fleance. 
killing his enemies, Macbeth 
A. strengthened his position 
B. weakened his position 
c. protected his own interests 
D. satisfied his wife. 
101. Macbeth was crowned king at 
A. London 
B. Edinburg 
C. Scone 
D. Inverness. 
102. The Doctor who was attending Lady I\tlacbeth 
A. she was insane 
B. her disease was beyond h is practice 
c. she needed a change of environment 
D. she should have an operation. 
103. One of the themes of the play is 
A. be kind to all people 
B. don't keep postponing thing s 
said that 
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C. crime does not pay 
D. look before you leap. 
104. Macbeth and Lady Macbeth 
A. feared each other 
B. respected each other 
C. loved each other 
D. really hated each other. 
105. Macbeth finally accused the witches of 
106. The 
A. deceiving him 
B. lying to him 
c. being too friendly to Banquo 
D. refusing to help him. 
Porter Scene was effective because 
A. it offered "dramatic relief" 
B. it broke the monotony 
c. it pleased the king 
D. it added to the plot. 
V True-False 
Mark the following statements C if t~ey are true and 
X if they are false. 
107. The play opens in a sunny and happy setting. 
108. Lady Macbeth was killed in the battle by Malcolm. 
109. Macduff's son was killed by a witch. 
110. The witches had a strong effect on Banquo. 
111. Fleance's escape was the turning point of the play. 
112. Shakespeare 's dramatic structure is considered to be 
weak in this play. 
113. The witches really feared Macbeth. 
114. Lady Macbeth was more cruel than her husband. 
115. Macbeth and Banquo were g ood friends throughout the 
play. 
116. The storm and the witches made sligh t contributions 
to the effect of the play. 
117. Macduff did not attend the banquet because Macbeth 
purposely did not invite him. 
118 . Banquo's ghost fri ghtened the g uests at the banquet. 
119. Macbeth hated Macduff more deeply than he hated Banquo. 
120. Lady Macbeth was "too full o' the milk of human kindnessn 
121. Malcolm and Donalbain fled to England after the death 
of their father. 
122. 
123. 
124. 
Hecate was the port er who tended "hell's gate" . 
The play succeeded in imparting four g reat lessons. 
Lennox and the Old Man let us know the attitude of 
the Scotch people to Macbeth. 
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KEY TO OBJECTIVE TEST ON THE TRAGEDY 0]:<' MACBETH 
I Background 
l. tragedies 
2 . England 
5. Sc otland 
6. England 
7. king 's 
8 . ancestor 
9 . Eng land 
10. witches 
ll. g loomy 
12. stage , mood 
13. four 
14. Macbeth will meet the 
witches again. 
15. On the heath 
16. A battle is going on. 
17. It will end that day. 
18. the, king 
19 . King , Duncan 
20. bravery, valor 
21. Prince 
22. Cumberland 
23. Macbeth 
24. k ing 
25. murdered, killed 
26. h im, Duncan 
27. urged , goaded 
28 . on 
29 . k ill, murder 
3 0 . the , k ing 
31. king, Duncan 
32. smeared, covered 
33. blood 
3ll . suspected 
35. murder 
36 . ran 
37. away 
38 . Banquo 
39. Macbeth, Banquo 
4o. Banquo , been 
41. Fleance 
42. turning 
43 . po int 
44. man 
45. woman 
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46. t h e, Birnam 
47. wood s 
48 . Duns inane 
1·9 Lf- • M1,3. cduff 
5o. Ma cbeth 
51. susp i c ious, fearful 
52. Ma cduff's 
53. wi f e 
54. family 
55. k ille d 
56 . h erself 
57. k illed , s l a in 
58 . Ma lc o l m 
59 . Sc otland 
6o. Malcolm 
I I Character 
61. fiery 
62. courageous, loy al 
6]. evil, deceitful 
64. l oyal, patrioti c 
65 . g ene rou s, g ood 
66 . bra ve, hone st 
67. bra ve, fr a nk 
68. humorous , intoxi cat e d 
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III Identific ation 
69 ..... M 
70 ••..• 0 
71 .... . R 
72 ..... u 
73 ••••• L 
74 ..... D 
7 5 ..... I 
76 ..... N 
77 ••••• w 
78 .... . G 
79 ..... X 
so ••••. v 
81 •.... E 
82 ..... .H 
83 ••.•• B 
84 ..... A 
85 ..... K 
86 ..... p 
8 7 ••••• s 
88 ..... c 
89 ..... Q 
90 ••••• T 
91 ..... J 
IV Multiple 
9 2 ••••• B 
93 ••••• c 
94 .. ... c 
95 •• ... B 
96 .. ... B 
97 • • · • • A 
98 ••• . • B 
99 •..•• c 
100 ••••• B 
101. •. . • c 
102 •••.• B 
103 •••.• 8 
104 •••.• c 
105 •••• . A 
1 06 •.•. . A 
v True-Palse 
107 •••.• X 
108 •.•• • X 
109 ••••• x 
110 •.. • • X 
lll. .• . • c 
Choice 
Note: 
112 ••••• X 
113 ••••• X 
114 •.••• X 
115 •.• •. X 
116 ••••• X 
ll 7 ••••• X 
118 ••••. X 
119 ••••• c 
120 ••••• X 
121. .••• X 
122 •.••• X 
123 ••••• c 
124 ••.•• c 
The choice of the ques-
tion for extra credit 
is to be announced by 
the teacher in different 
class sections. 
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Name 
Section 
Date 
ANSVVER SHEET FOR TEST ON MACBETH 
I Background 
1. 21. L~1. 
2. 22. L~2. 
3 . 23. 1+3. 
4 . 24. ~1~. 
5. 25 . 45 . 
/ 
o . 26 . L,.6 . 
7. 27. L~7. 
8. 28 . 48. 
9. 29. 49. 
10. 30 . 5o. 
11. 31. 51. 
12. 32. 52. 
13. 33. 53. 
14. JL~. 54. 
15. 35. 55. 
16. 36 . 56. 
17. 37. 57. 
18. 38 . 58 . 
19. 39. 59. 
20. 40 . 60. 
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Name 
Section 
------ --
Date 
Page 2 of ANSWER SHBET FOR TEST ON MACBETH 
II Character IV Multiple Choice 
61. 92. 99 . 
62. 93 . 100. 
63. 94 . 101. 
---
64. 95. 102. 
65 . 96. 103. 
66. 97. lOL~. 
67. 98. 105. 
68 . 106. 
III Identification v True-False 
69. so. 107. 116. 
70. 81. 108. 117. 
71. 82. 109. 118. 
72. 83. 110. 119. 
73. 84. 111. 120. 
---
7h. 85. 112. 121. 
75. 86. 
---
113. 122. 
76. 87. 114 . 132. 
77. 88. 115. 133. 
78. 89. VI Use this section for extra 
79. 90. credit if any work is g iven by the teacher. 
91. 
ES'riiVIA TING EDUCATIVE GROWTH 
Suggestions for securing.- - There are different methods 
t h at may be followed in order to determine whether or not 
t h ere has been the educative growth that the teacher hopes 
will result from teaching the unit. As the result of his 
e xp erience with the unit method of teaching , the writer sug -
g ests the following : 
1. Comments by faculty members.-- The te a chers in 
and out of the Eng lish department will h ear the 
g ood or bad points of this method of instru ction. 
Their comments will be worth consi dering . 
2. Comments by the principal of the school or by 
head of the departme n t.-- He may be familiar 
with the unit method of instruction, but if t h is 
is not the case, h e will surely want to observe 
the unit in progress and will k eep ears to the 
g round to determine wheth er or not there has been 
the expected educative growth. He will undoubt-
edly want to k now the answers to such questions 
as: Has there been a correct understanding of 
the meaning and purpose of the play? Has the 
time element been sufficient? What was the re-
action of the class? Has the play been carefully 
examined for its dramatic structure? Have the 
literary excellencies been p ointed out? Has the 
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play been taught as a ~? Is there enough justi-
fication to continue this method of teaching rather 
than to follow the "traditional method"? 
2. Questionnaire for pupil reaction. -- It is the 
opinion of the writer that one of the best ways of 
ascertaining the reaction of the pupils to the unit 
is to prepare a questionnaire for them to fill out. 
The one used by him (with revisions for the benefit 
of others) is as follows: 
QUESTIONNAIRE FOR PUPIL REAC TION TO THE UNIT 
METHOD OF TEACH ING 
To the Pupils: 
Your frank reactions to your new experience here in 
the classroom-laboratory will be well received. Feel per-
fectly free to express yourself frankly because by so doing, 
you will be helping considerably not only the teacher but 
also the pupils of the future. 
It is not necessary for you to sign your name here. 
Answer each question briefly. 
1. Did you or did you not like the work that we just 
completed? 
2. Were you or were you not interested? 
3. Did you like being "on your own" during the unit? 
4. Did you like the informal friendly atmosphere of 
the room? 
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5. Would you recommend that t h e unit method be 
followed in other terms and subjects? Comment 
freely ? 
6. Wha t do you think that you g a i ned most during this 
new experience'? 
7. Offer any further co~ments of your own that you 
would like to add here. 
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TEACHER ' S LOG OR DIARY 
The unit should be revised as necessary. It should 
not be considered as being absolutely correct and final. 
Some activities, core or related, may be too long , too 
simple, or too demanding in effort or time. There may 
not be enough. In fact there will appear from time to time 
need for various changes, comments, corrections, omissions, 
or additions~ The writer was aware of this, and he followed 
the recommendation of Dr. Billett in his course, The Unit 
Me thod, as offered at Boston University, that a daily log 
or diary be kept by the teacher as the unit progre ssed . The 
number of entries made by him varied from day to day . When 
the teaching of the unit was over , necessary revisions were 
made . 
The writer acknowledg es with thanks t h e permission 
g ranted to him by Dr. Marion A. Ryan, Hea d of the English 
Department at the Milford Hi gh Sch ool, to review the pam-
phle t, "Tentative Notes on The Tragedy of Macbeth," as 
compiled by the English Department, of which he was a member 
when he wa s engag ed in classroom teaching . 
MILt=()~[) 
(MASSACHUSETTS) 
MANUFACTURING 
MERCANTILE 
FINANCIAL 
CENTER 
• • • 
STRATEGICALLY 
.£oooieJ. in the t:lleQ//;t o./ 
New.C~J 
30 MILES FROM BOSTON 
20 MILES FROM WORCESTER 
10 MILES FROM FRAMINGHAM 
25 MILES FROM PROVIDENCE 
• • • 
A Community of Homes 
40 Percent Owned by Occupants 
A Healthy Air of American Industry and Thrift 
Abounds in Milford 
A Fine Place to Live and Do Business 
• • • 
MILFORD CHAMBER OF COMMERCE 
MILFORD 
LOCATION-l\Ii1ford is situated in the southeastern part of 
Worcester County, 3 1.8 miles southwest of Boston, 18.9 southeast 
' of \Vorcester, 16 miles south of Marlboro, 12 miles southwest of 
Framingham, a nd 32 miles north of Providence, R. I. It is at the 
'-headq~s of the Charles Ri\·er. Area, 13.4 square miles. Alti-
tude 206 feet abm·e sea le\·el. 
POPULATION-The 1945 State census gi\·es 1\Iilford a 
population of 15,801. Trading population about -W,OOO. Pre-
dominating nationalities are English, Irish and Italian descent. 
Number of registered \·oters 7937. 
FINANCIAL- There are four banks with total deposits of about $24,000,000.00, and three 
loan associations. Assessed valuation, real esta te $13,419.825.0:1; personal $1,729,625.00. Total 
valuation $15,149.450.00. Tax rate, $40.60. 
INDUSTRIAL-A di\·ersification of products makes l\Iilford a stable community. There 
are 32 industries in Milford and three in Hopedale, t he volume of products annually amounting 
to over $3,000,000.00, employing 7560 with wages pair! a nnually of about $2,500,000.00. 
Principal products a re automatic looms, loom 
parts, automobile and truck bodies, bone cutters, 
paper and corrugated boxes, machinery castings. 
hrass castings, die blocks , dies and jigs, stran· and 
felt hats, raincoats and rubber specialties, hos-
pital sheeting, leather, machinery, automobile 
j acks, vegetable cutters, water heaters, cement 
b locks, columns, concrete pipes, reinforced con-
crete well liners and septic tank units, shoes, shoe 
racks, motor fabric specialties, macaroni , baking 
products, shoe heels, novelties, tags, printing. 
venet ian blinds, awnings, iron balustmdes, MAIN STREET 
woodcrafts and cabinets, signs, canned products. cigars, etc. Milford has good labor conditions 
and the labor market is umtsually good. 
TRANSPORTATION- Terminus of the l\ Iilford branch of the Boston & Albany R ailroad. 
Daily freight service and complete switching facilities on branches of the Boston & Albany and 
New York, New H a\·en & Hartford R ailroads. It has excellent highways extending in all 
directions with bus service to Woonsocket , Pro\·idence. Boston, \Vorcester, Framingham a nd 
Pawtucket. Railway express and mail service are \·ery good. 
COMMERCIAL-Milford is the shopping center of Hopedale, Hopkinton, Holliston, 
Caryville, Medway, West 1\'Iedway, Millis, Upton. Mendon, Uxbridge, Bellingham, _Whitins-
ville and Westboro. There are over 300 retail stores. There are 22 lawyers, 14 phystctans, 14 
dentists, 5 optometrists, 38 eating and drinking establishments, 33 garages and repair shops, 3 
monumental works, 8 dry cleaning establishments, 17 clothing stores, 22 carpenters and con-
tractors, 10 drygoods stores, 5 department stores and 7 drug stores. 
LIBRARY 
HISTORICAL-Milford was first settled in 1662 
and was originally a part of Mendon. ·It was in-
corporated in 1780. In 1795 boots and shoes were 
being manufactured he:re. Famous for ptnktsh gray 
granite used in Boston Public Library, Washington, 
the Corcoran Art Gallery, the Grand Central and 
Pennsyh·ania Stations in .New York. 
EDUCATIONAL-There are 14 schools in Mil-
ford including 1 public high school and 1 parochial 
high school. Total enrollment 2845. There are 98 
teachers. Parochial school enrollment is 1036. 
Value of all school property is $1,080,000.00. The 
public library contains 28,77? volumes .. The H . ~-
1\lanning Co. maintains a hbrary of dtrectones m 
TOWN HALL 
--1 the Chamber of Commerce rooms for free 
I single references. 
RELIGIOUS AND BENEVOLENT 
INSTITUTIONS-There are 12 churches 
in Milford employing 17 clergymen . These 
churches are placed over the town in a way 
that adds charm and attraction to the 
business and resident dist ricts. Follow-
ing denominations number: Roman 
Catholic 2 ; Ba ptist 2; Methodist 1 : 
Episcopal 1 ; Universalist 1: Hebrew 1 ; 
Congregational 1; Grace 1 ; Christ ian 
Science 1 ; Swedish Congregational 1. 
T here are more than 70 fraternal socie-
ties, clubs and associations in Milford with 
a very act ive social life. 
MISCELLANEOUS STATISTICS-
Town Government-Representative town 
meet ing form of government housed in 
a spacious building as shown in illustra -
tion. There are 70 miles of public streets 
with 23 miles of gas mains, approximately 
30 miles of sewer mains. Fire depart-
ment employs 39 men and has 3 stations. 
Value of fire department property i& 
$100,000.00. Police department employs 
12 men with one stat-ion. There are 2 
theatres, 1 hospital, 1 newspaper. 1 golf 
course, 4 parks with approximately 5 acres 
1 large athletic field. 
HlGH SCHOOL 
These Facts Taken from Milford Directory 1948 with Permission of the 
H. A. Manning Co., Publishers. 
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"Out, out brief candle! 
Life 1 s but a walking shadow." 
Act V, Scene 5. 
"What, will these hands 
ne'er be clean? n 
Act V, Scene 1. 
OPTIO NAL RELATED ACTIVITIES 
These are views, much reduced in size, of two larg e 
sketches that were drawn and later framed by a pupil 
during the progress of the unit. 
Bulletin board displays helped to motivate the 
reading of Hamlet, one of the plays assigned for 
collateral reading b y the pupils. 
Plate 2. 
An excellent sketch (much reduced in size from the 
orig inal) of an Elizabethan stag e was drawn by one of 
the pupils during the progress of the unit. 
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